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NBRS 2014 141A263PU Page 1 of 22



PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 4 Elementsakools (includes K-8)
_ 1 Middle/Junior higtheols

1 High schools
0 K-12 schools

6 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

1 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 24 21 45
1 23 22 45
2 22 23 45
3 26 18 44
4 22 29 51
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 117 113 230

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

0 % Asian

0 % American Ind@amlaska Native

1 % Black or African American

6 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

91 % White
2 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 9%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

8

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 11

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

19

(4) Total number of students in the schoo
of October 1

as oo

(5) Total transferred students in row (3)
divided by total students in row (4)

0.086

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the schooll %
3 Total number ELL
Number of non-English languages represented:. 2
Specify non-English languages: Dutch, Spanish

8. Students eligible for free/reduced-priced meals:18 %

Total number students who qualify: 41

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 8 %
17 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do thadd additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 2 Other Health Impaired

0 Deaf-Blindness 5 Specific Learning Disability

0 Emotional Disturbance 4 Speech or Language Immeant

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment IncludBighdness
6 Multiple Disabilities 0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of
personnel in each of the categories below:

Number of Staff
Administrators 1
Classroom teachers 10
Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.
Paraprofessionals 6
Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 23:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 9600 97% 95% 92% 95%
High school graduation rate 0P 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssiastudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgirem a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

The Waverly-Shell Rock Community School attendace@ers are nestled within the communities of
Waverly and Shell Rock in northeastern lowa. Thstrdit serves 1950 K-12 students living in two
communities of approximately 11,000 people. Sewtasls make up the district, including four K-4
elementary schools, a 5-8 middle school, a 9-18 banool, and an alternative high school. Theidistr
strives "to create a passion for learning that suBtain students for a lifetime.” Success at \Westar
Elementary is just one of the golden nuggets ofssxin the context of our school-wide passion for
excellence supported by parents and the community.

Enrollment in the district has maintained modesteases over the past several years. Ninety-niroeme
of the students are white, approximately 18 % ofifi@s meet federal poverty guidelines, 10 % of the
students receive special education programmingattehst 5% are identified as at risk. The aveeagrial
mobility rate of students (new within the past tyears) is under 10 %. Approximately 90% of district
graduates begin a post-secondary educational experiafter high school.

Most of the families in the West Cedar Elementdtgralance center have both parents working outsele
home. Parents are engaged in their child’'s edutagittending Parent Teacher conferences, family fun
events, and fine arts events; volunteering on drer® Group; and helping with projects and actsgitas
needed. Through the Parent Group they financiaibpert our comprehensive view of the whole child by
providing academic classroom supplies, transportegupport for fine art field trips, and new equgnn

The community supports education through finanmeahmitments (they passed both the School
Infrastructure Local Option Sales Tax and the redtonal Support Levy) and through passionate
involvement on committees and the Board of Dirextdhe district focuses on a systems approach to
success through good financial resources, a spoygram of district-wide curriculum development and
revision, professional development grounded inldkea Professional Development Model, strong
Professional Learning Communities, and continuaogness toward specific student achievement goals.

Academic skills are at the heart of what we do av#vly-Shell Rock, and we are proud of our academic
achievement at West Cedar Elementary. We strivedntinuous, comprehensive improvement grounded in
solid curriculum, challenging goals, and colledialvithin our staff. We work closely with the digtr

Director of Educational Services and Teacher Qu&ibfessional Development committee to develop
building and individual professional developmenéaigahat will result in increased student achieveme

We strive to anchor our work in rigor and relevarredationships and reflection. We believe onetsgato
attain academic success is through character davelat, and we designate time and resources through
professional development to focus on characterldpieent—not a character program, but systemic
character development based on how adults demtmsitagrity in personal awareness, responsible
behavior, and citizenship.

We believe in educating the whole child and intmaily provide social and emotional development
experiences, relying on people and programs beyéest Cedar to build stronger support for children:
Community Health Outreach Network, Take Charge afityBody, Lunch with the Law, Hospital Friends,
Bartels (retirement community) music therapy, BigtBer Big Sister mentoring, and Wartburg College
field experiences and tutors. We believe our scorethe lowa Assessments are reflective of tha tot
program beginning in kindergarten. Teachers usadtive data from a variety of sources to identifd a
meet individual student needs. We rely on collatdegartnerships to overcome student learningdyarr
special education resource support, Title | reagimogram, reading associates, cross-grade bududidghe
building Care Team (teachers, school nurse, guilananselor, AEA consultant and administrator). We
approach student needs from the core belief sydtatrscores are one piece of data in a highly daven
system (individual scores, district scores, statslaased assessments, attendance data, recesdseded
office referrals), that parent concerns are pararnfparents love and know their children best), trad we
can rely on our highly professional staff to méwtsie needs. We want more than high test scores—ane w
students who have a passion for learning thatsugtain them for a lifetime!
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) Waverly-Shell Rock Community School collects andlyzes data in a long range, strategic protess t
supports student achievement. One of the key itatie@f success is the lowa Assessments. The lowa
Assessments are given to students in grades 3eBstéke of lowa has adopted standard scores for the
reporting of proficiency levels. Student proficigns defined statewide as achieving the 41st p¢iteeand
above. Proficient performances include the mideel and the high level (90th percentile and above)
Information on the state assessment system caoube fat www.educateiowa.gov/.

At West Cedar Elementary, all students in gradesetind four participate in the testing. A studeost
meet the state’s full academic year of attendaegairement to be included in the reported restihs.
testing took place each November, and data weheatet! and analyzed for the following subgroupader
level, gender, socio-economic status, and studetitsndividualized education plans. Only subgroops
ten or more are reported out to the public.

The statewide proficiency levels in reading andmmatgrades three and four for the years 2009-20&3
generally in the mid-seventy to upper-seventy paiies. Our district percent proficient levels rarfgom
around 80 percent proficient up to 93 percent pierfit, and the West Cedar scores during those yaage
from 83 percent to 98 percent.

b) For the past several years our staff has wovkeglhard to reach success for all students. Famele, in
1997 the district fourth grade reading proficieteyel was 73%. Since that time, we have implemeatked
day kindergarten, adopted a new reading serieséjywemployed a district technology integratioaistl K-

4 building reading associates, and implementedeBsidnal Learning Communities. By 2012-2013 the

district fourth grade reading proficiency level v@is.

In 2012-2013, 93% of West Cedar third graders weoéicient in Reading, 93% were proficient in Math,
and 100% were proficient in science; 98% of WestaLdourth graders were proficient in Reading, 94%
were proficient in math, and 97% were proficiensarence. In fourth grade reading about 40% of the
students scored in the high performance level,caed half of the students scored in the intermediat
performance level. In fourth grade math that dossivas equally split between middle and high at 45%
each. In science all 97% proficient fell in the diallevel.

lowa assessment data for the last five years iteiczonsistently high achievement levels for thind

fourth grade students at West Cedar Elementaryrddding performance is slightly higher in readimgn
math, with reading achievement ranging from 91-8&ent proficient in third grade and 90-98 percent
proficient in fourth grade, and math achievemengiag from 83-93 percent proficient in third graated
87-94 percent proficient in fourth grade. Theradssignificant trend up or down across time withity of
the recorded content and grade levels. Insteadntio@sistencies across time appear to be refectiv
specific groups of students and the variationsrigiein small group sizes. As we continue to engage
professional development related to Response ¢ovation strategies and standards based assesamdent
reporting practices, we anticipate closing evensmoall gaps in achievement.

2. Using Assessment Results:

Classroom teachers use formative assessment datarng to monitor instruction and learning. Alttgiu
the lowa Assessment results are used to analyaedodl student achievement and growth, we feel the
greater impact of those results is in our use efddta to evaluate programs, celebrate succesgjemtdy
areas for growth.

One of the great strengths of Waverly-Shell Rodkésexcellent support provided by the Director of
Educational Services to analyze student data, dirofutrends and targeted growth areas. The district
Teacher Quality/Professional Development Committee;haired by the Director of Educational Services
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and a classroom teacher, lead analysis of studeigveement data and guide decisions about digfoials
and allocation of resources to meet those goalWeat Cedar teacher and the principal serve on that
committee. Professional development initiativeseicent years include teachers being trained tgiate
Reading Strategies That Work into their daily instion in all subject areas; to use graphic orgamsito aid
in student understanding of concepts being taughtave a basic understanding of Science Writing
Heuristic approach; and to use DIBELS assessmettislp identify early reading skill deficits.

We use the lowa Professional Development modebmbircuously cycle through data analysis, goal sgtti
professional development and program evaluatiors fbicus resulted in providing time and opportuasti
for West Cedar teachers to observe their colleatuwesghout the district and hone their own indiaral
skills. They also collaborate weekly with their dedevel colleagues in professional learning cormrities
to identify what students need to know and be &blp, to create formative assessments, and to use
evidence of student learning to improve individaadl collective practices.

Utilizing electronic management systems to colead store data has allowed district staff to sfifirts
from data collection to data use and analysis.iAe@xample, for the past fifteen years, elementaghers
have received information regarding reading sleNelopment. Teachers can analyze this informatjon b
individual student, by the entire class, by eacketijpmental reading skill, and by how all studeattthat
grade are progressing. Doing so allows each teachgrade level or building teams, to analyzerigay
needs, identify effective instructional practicadalan for continuous improvement. Recent work on
Standards Based Reporting has honed their alolityetarly identify which students are meeting #arhing
standards and which students are not meeting ainéatds, allowing them to target responses to iithaial
students.

Analysis of individual student needs has also tethtgeting students who are not achieving at ovalthe
proficient level on the lowa Assessments for addal support services. At West Cedar, those sesvice
include small group instruction, reading assocsafgport, a match with a Wartburg College tutor, enar

depth assessment for possible Title | supportracdmmendation for special education support.

3. Sharing Lessons Learned:

We are passionate about our Waverly-Shell Rockraragind eager to share our success with our
colleagues around the state and beyond, and tofiean their success. District administrators have
developed and teach Mentoring and Induction for teaghers and evaluation training for administsator
Waverly-Shell Rock teachers serve as instructarthi® Area Education Agency, colleges and univessit
and state and national conferences.

West Cedar Elementary teachers function as a tedmr@ seen as experts in their field. They slee t
success for all students and collaborate with thegrs to improve learning for all students actbes
district. A team of staff members also works togetdis a technology cadre led by the district Teldyyo
Integrationist to lead, support, and share sucaktsthnology integration in the classroom. Theitevr
blogs and produce videos for the WSR technologysitebwhich is accessed by their colleagues witten
district and educators around the area and state.

Classroom teachers serve on district committedh, lepresenting and reporting back to the staféyTh
regularly supervise Wartburg College education msiedents in field experiences and student teg¢chin
lead district professional development; make priegiems at District Professional Development sessio
Mentoring and Induction classes, and state confesrand share their instructional strategies and
classroom activities with peers and Board meml#eksndergarten teacher recently presented at @anedi
workshop about how to implement iPads in the eléargrclassroom, manage iPads in the kindergarten
classroom, and select appropriate apps for thdd<«l. One of the third grade teachers present@deto
service teachers at the local private college abowtto identify, implement, evaluate and monitengral
education interventions when a student exhibitsspacted disability. The Technology Integratioaisd
Director of Curriculum/Staff Development regulagsesent beyond the district boundaries. The préaicip
participates in area education agency’s Profesklaedership and Learning Network, sharing Westated
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success stories with her colleagues. We are vaiyegekabout the opportunity to share our succes avi
broader audience.

4. Engaging Families and Community:

Communication regarding school, building and distaichievement includes many stakeholders: parents,
teachers and staff, the Board of Directors, comiygunembers, and the state. The Director of Edunatio
Services shares district data with teachers, agdimators, the Professional Development committektiaa
Board, highlighting areas of growth and gaps tadéressed. Teachers share individual student
achievement results with parents at trimester ¢cenfies as part of a larger discussion of the stigden
academic and social progress. Teachers also slhidensdata with the Care Team and special edurcatio
consultants, as needed, to inform the discussidrdamelopment of intervention strategies to improve
achievement. They also communicate with administsaaind each other at building staff meetings,
Professional Learning Community meetings, andidtsgrade level meetings, discussing building and
grade level trends and needs.

The administrator shares building achievement détafamilies and the school community through the
school newsletter, celebrating success and stgeis#need for continuous improvement. In addittbe,
Director of Educational Services shares data arsalyish the district Comprehensive Improvement
Advisory Committee, which helps set district go&ke also prepares the Annual Progress Reporthwhic
includes lowa Assessment and other data, to dig&ito the wider community and submit to the Area
Education Agency and the state. We feel it is Mgadur success to keep our public well informeevas
strive to find better ways to address the needsioktudents. The annual district Report Card és¢mted
to families and all district residents. Based onaanviction that educating the whole child wilktdt in
creating “a passion for learning that will suststindents for a lifetime,” the Report Card is desjto
showcase a variety of school quality measures lfpgarons know about academic achievement,
social/lemotional development, and students’ readit@ handle life.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Our district has a history of using current reskedccinform and shape educational decisions. Utider
expert direction of the district Director of Educaial Services, all teachers engage in ongoingevewif
emerging curricular content and promising practicefiaborate to effectively enact and assess atalsd
pilot, adopt, and create new instructional matsyiahd evaluate program quality. What used to $ig-a
year review cycle led by representative teachemsvg an inclusive, continuous, and collaborativecpss
to enact lowa Core Standards, resulting in a cohgargive and aligned curriculum that attends tanithéel,
enacted, assessed, and learned curricula.

The Language Arts program provides a balanced apprw literacy, including reading, writing, listeg

and speaking. We believe students will read farnmition, enjoyment, and application to achieverdity.
Phonemic awareness, vocabulary development, fluendycomprehension strategies are the foundations
established at West Cedar Elementary. In age-agptepvays, students read, interpret, analyze, and
respond to literary and informational text and eyegin daily writing and oral literacy experiences.

The Math program is designed to help students beammfident and competent in their use of matte &bl
transfer and apply those skills to real life. Tattind, we develop curriculum, instruction, andeassients
to insure that students will understand conceptauaibers and processes of computation; propetrties o
patterns, functions, and algebra; properties ottreepts of Geometry; concepts of data analysis an
probability; and problem solving and communicatiagults.

The Science program provides hands-on experiemzegguiry based units with the Science Writing
Heuristics approach to engage students in becosdgiiegtific thinkers. Students utilize current stifémn
knowledge, processes, and an understanding ofatioeenof science to become literate in the areafef
Science, Earth and Space Science, Physical ScencEngineering, and Technology and Applications of
Science. From an early age they investigate thersity of living things and learn about earth atisd i
resources. They recognize biological changes amébtices of nature, and begin to understand the
environmental interaction and interdependencevifdithings.

The inquiry units at the heart of the Science proggo hand in hand with the thematic units in tbhei&
Studies program. Through these activities and ptejgtudents understand the relationships betwesen t
physical, regional and cultural characteristicewf world; understand the past and how it influsnmer
lives today and the world we will live in tomorroand understand the structure of government abwari
levels and the rights and responsibilities of U&enship.

The Fine Arts are highly regarded in the commuaitg school. General music and visual art instradgso
provided at the elementary level, providing a grekill foundation and appreciation for the artsidgnts
engage in rigorous curriculum and participate waaety of fine arts experiences.

Movement is essential in the elementary world, thiedPhysical Education program capitalizes ontthat
help students learn the skills and attitudes tremdrto live healthy lives. All students participate variety
of basic locomotor, non-locomotor movements, maaipte skills, balance skills, creative activitiesd
movement explorations.

This comprehensive curriculum is supported by guteéaand media curriculum and services, at-risk and
gifted/talented programming, and a broad spectruspecial education services.

2. Reading/English:

Our long range goal of achieving success for alisits is beginning to be realized, and this isady
linked to the continuous, comprehensive improvenreour district reading program. Our district oges
under the assumption that all those involved iroagaishing our long range goals should also help
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determine how to meet them. The Director of Edocei Services, administrative team, teachers, $choo
board, community members and parents collaboratedadritize two learning needs: through sustained
quality instruction, maintain high levels of reagliskills; and improve systemic supports for albetis
identified as having low reading skills.

Our current reading practices have systemically ladigned to the research base to include phonemic
awareness and phonics strategies, reading compiehesirategies, think aloud activities, meta-ctigni
activities, vocabulary building activities, flexéofroup instruction, brain-based instruction, anigied
reading. Reading fluency screening is used inalgvinter and spring to assess and review the
performance of all students in relation to studeatning and performance standards. Early litegdftyrts
have recently led to a core group of teachersipdand evaluating the Daily Five and CAFE appraach
managing literacy learning, which, in turn, lecatteacher-led professional development effort tupaithis
approach district-wide. Working as PLCs, elementaaghers collaborated to enact lowa Core readidg a
writing standards and created common formativesamimative assessments.

Systemic supports for struggling readers inclu@elireg associates, Title | Reading, Care Team ssyic
student health services, the guidance programntedu tutors, parent communication, and special
education services. Progress monitoring is implaetefrequently to inform instruction and to detemmi
when to eliminate, change, or continue a particui@rvention strategy. Teachers and staff wor& ssam
to identify gaps in learning and provide strategeelelp children grow as readers. No child isvaéid to
fall behind without a team approach to assistirag thild. Students who have mastered the standadis
are achieving above grade level are challenged“gibd fit” books and more complex materials. All
students read for information, enjoyment, and apgibn at West Cedar Elementary.

3. Mathematics:

Waverly-Shell Rock adopted Everyday Mathematic2d@8. EDM is a research-based curriculum that
focuses on developing children’s understandingsskiild in ways that produce life-long mathematical
thinkers. We chose this curriculum because it metasur mission and standards and our understaoéing
mathematical development. It emphasizes the userafrete, real-life examples that are meaningfdl an
memorable as an introduction to key mathematicatepts; repeated exposures to mathematical concepts
and skills to develop children’s ability to reclaiowledge from long-term memory; frequent practte

basic computation skills to build mastery of prases and quick recall of facts, often through gaares
verbal exercises; and the use of multiple methadspaoblem-solving strategies to foster true pieficy

and accommodate different learning styles.

Each grade of the Everyday Mathematics curriculsicarefully designed to build and expand a student’
mathematical proficiency and understanding. Out go@ build powerful mathematical thinkers, ang o
teachers collaborate to ensure that our standasts,ction, and assessments align. They regutaggt in
vertical grade strands to evaluate curriculum, tieoverlaps and gaps, and determine together todvest
meet the needs of our students.

Teachers supplement the core mathematics progrémavgeted instruction in fact fluency. Progress
monitoring and other relevant assessments aretasdentify foundational math skills and make dadésed
decisions about individual intervention needs. €8¥d instruction supports students who are perfaymi
below grade level and meets the needs of studdrasave performing above grade level.

4. Additional Curriculum Area:

The lowa Core for Science highlights student ingamd requires students to become active learners i
designing experiments, observing, questioning,exmdoring. Waverly-Shell Rock has collaborated with
local science instructors at the district and galéevel to implement the Science Writing Heurig8oVH)
approach to teach science standards at the elempéaal. SWH is a process incorporating collabigeat
inquiry activities, cooperative negotiation of ceptual understanding, and individual writing and
reflection. Each component is equally as imporganthe next in successfully achieving the intergheads
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and outcomes of the process. Building on curredetstandings of writing to teach science strategies
teachers have collaborated in their Professionafriieg Communities to develop Science Writing Hetigi
units tied to the Next Generation Science Stand®@SS). They encourage students to examine ladrgrat
activities in terms of having to justify their reseh questions, claims and evidence.

SWH has been a new approach to instructional désigmany WSR teachers. They have found that it
aligns with the lowa Core’s Characteristics of Effee Instruction and, when designed around NGSS,
results in deep learning of important conceptsskilts, as well as development of the Universal €larcts
(creativity, collaboration, complex communicatienfical thinking, flexibility and adaptability, @h
productivity and accountability). Teachers at W@stlar have created units and lessons, sharedvifiem
their PLC teams for feedback, revised them, tatlgdrh to students, and shared evidence of stucdemtite
with the team for feedback and reflection on tlesda/unit, as well as the depth and quality ofesttid
learning related to NGSS. This journey has takanlters beyond developing content lessons to dewnglop
instructional units that engage students in medunitgarning and encourages them to develop “aipass
for learning that will sustain (them) for a lifetin

5. Instructional Methods:

Our district has been engaged in formal, compratiersehool improvement efforts for over a decade,
implementing many instructional strategies, prograamd services to address student learning needs.
Professional development has supported the useadiRg Strategies That Work integrated in all sttbje
areas, Science Writing Heuristics, Project Basatiag, writing process, and the use of graphic
organizers to aid in student understanding of cpisdeeing taught. Flexible, small group instructi®a
strategy regularly used in the elementary classr@m instruction based on district standards and
benchmarks is a strategy that focuses the lear8itignce Writing Heuristics, daily oral language aaily
math are also strategies that support effectiveuiation.

Current research informs and supports the integratf brain-based instruction, reciprocal teachinguiry
based instructional strategies, appropriate tecgystrategies, explicit skill instruction, andfdrentiated
instruction. Our teachers are reflective and flexibesponsive in adjusting instruction to meetistu
needs. They provide varied experiences and costgi¢nts’ prior knowledge and experiences in the
instructional process. They use a variety of resesiand technology in the delivery of instructiond a
monitor student learning to maximize instructiohey also connect the character development cuaricul
to create a positive learning environment basesioaial interaction and self-regulation. Classroom
procedures support high expectations for studenhieg, and other strategies are more effectihersafe
and purposeful learning environment they create.

Teachers regularly modify and supplement instrachip utilizing associate support, educational edise
students from the local college, parents and veknst They use targeted assessments and othéo data
create individual interventions and provide spedi#arning supports for every student to be sufaless
Teachers at West Cedar are especially adept gratieg technology to target individual needs.

6. Professional Development:

Our parts are only as strong as our whole. Stuslertess at West Cedar Elementary is a product of
systemic supports at the district level. Human fimahcial resource allocation and management, paedo
evaluation procedures, curriculum development, igyplant management, technology support, district
level data management, and strong professionalaf@went ensure future success. District staff toltate
to monitor student achievement and develop quatityembedded professional development aligned to
student learning goals. As previously mentionee district Teacher Quality/Professional Development
Committee is co-chaired by the Director of EducadicServices , considered an expert in her fielee T
other co-chair of that committee is an excellerddteé school teacher. Together they lead analysisusfent
achievement data and guide decisions about digials and allocation of resources to meet thoatsgo
The district professional development plan useddia Professional Development Model based on theor
classroom demonstration and practice, observatidiection, and collaboration.
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To maximize the professional development efforis,use a Professional Learning Community (PLC)
structure to engage in an ongoing process of alggoontent, instruction, and assessment to the ove
Curriculum for Literacy; develop and implement dabpaed assessment system to of screening, diagnosti
formative, and summative assessments closely aligngoals; use data to make ongoing decisionstabou
instruction and interventions to impact studentriga; gain horizontal and vertical consensus akdt

we want students to learn, how we will know wheeyttie learned it, what we will do for students have
learned it, and what we will do for students wheéhaot yet learned it.

The district professional development plan mayrglémented through building and individual
professional development goals. For example, tigict plan to “improve the ability of studentsuse an
inquiry approach to investigate scientific prineigl across the district looks different at the rsghool,
middle school and elementary levels. However, titegrrity and fidelity of implementation and teacher
participation is monitored by the district comméttd his systemic approach to professional developise
one of the factors responsible for student suc&&ffsctive professional development and other syite
support services are making a difference for stigdahWaverly-Shell Rock Community School.

7. School Leadership

Waverly-Shell Rock believes in empowering lead¢@ldevels. The administrative team, consistifighe
superintendent, two elementary principals, one feiddhool principal, two high school principalsdahe
Director of Educational Services, meets weeklyxpl@e issues, discuss effective practices, cotiaigoon
goals and initiatives, share and support programdsaativities, and collaboratively manage all tising
educational.

We believe student achievement relies on a quailitgess of selecting teacher leaders and defihigig t
work within the district. Our culture of teacheatkership means we match the right people withig r
work in the right way. We hire experts in theirdie and provide systemic support to allow themetwithe
growth toward improved student learning. For exi@mg group of second and third grade teachersitlgce
identified a need to address a wide range of stuslélh revealed by the common assessments they ha
developed in their professional learning commurity these teachers searched for a solution to their
problem of practice, they identified practices tedbto differentiated strategy grouping (DSG) based
common pre-assessments and agreed to work togethiederstand and implement the solution. A year of
successful implementation, supported by signifigains in student learning, built momentum to oB&G
as one of four district-supported PD options facteers. Now this work is supported by a districsfpase
to Intervention work team that seeks to translaitedand other related successes into a scalablé;treced
system of supports for students. Similar exampleésaxher-initiated and teacher-led professionaiwjn
efforts exist across the district.

Teacher leaders also serve on district teams amdhitees, including Mentoring and Induction,
Technology Integration Cadres, Wellness, Techngl&gsponse to Intervention, Teacher Evaluation,
Teacher Quality/Professional Development, and ibigict School Improvement Advisory Committee. We
intentionally balance district-wide committees /@ representatives from each building and allgrad
spans.

The culture of team leadership extends to the ddbmard, district support services, and students.
Administrators and teachers collaborate with thehfielogy Integrationist, Facilities Director, Busgs
Manager, Technology Coordinator, Special Educafloardinator, and School Nurse to meet the needs of
all students. Student achievement is measuredaiieacics, sports, the arts, business, ag-relaties fie
character...and the list goes on. The right peoplk thie right work in the right way--our village vikimng
together "to create a passion for learning thdtsmitain students for a lifetime.”
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 3

Publisher: The Riverside Publishing Company

Tesl: lowa Assessment
Edition/Publication Year: 2008

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Nov

Nov

Nov

Nov

Nov

SCHOOL SCORES*

% Proficient plus % Advanceq 93

89

83

93

84

% Advanced

61

45

42

35

28

Number of students tested

45

47

36

43

43

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 75

71

82

75

88

% Advanced

25

29

18

25

13

Number of students tested

8

11

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
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Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 95 89 85 95 85
% Advanced 56 46 45 35 30
Number of students tested 41 46 33 40 40

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 4

Publisher: The Riverside Publishing Company

Tesl: lowa Assessment
Edition/Publication Year: 2008

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Jan

Jan

Jan

Jan

Jan

SCHOOL SCORES*

% Proficient plus % Advanced

94

87

93

90

92

% Advanced

40

41

38

38

53

Number of students tested

47

39

42

42

36

Percent of total students tested

100

100

100

100

0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

89

91

67

90

86

% Advanced

44

18

22

20

43

Number of students tested

9

11

10

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 93 94 95 90 94
% Advanced 41 47 41 41 54
Number of students tested 46 34 39 39 35

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 3

Publisher: The Riverside Publishing Company

Tesl: lowa Assessments
Edition/Publication Year: 2008

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Nov

Nov

Nov

Nov

Nov

SCHOOL SCORES*

% Proficient plus % Advanced

93

96

92

93

91

% Advanced

49

38

39

35

35

Number of students tested

45

47

36

43

43

Percent of total students tested

100

100

100

100

0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

100

86

82

75

88

% Advanced

25

18

38

13

Number of students tested

8

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 93 96 91 95 93
% Advanced 51 39 42 35 35
Number of students tested 41 46 33 40 40

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 4

Publisher: The Riverside Publishing Company

Tesl: lowa Assessment
Edition/Publication Year: 2008

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Jan

Jan

Jan

Jan

Jan

SCHOOL SCORES*

% Proficient plus % Advanced

98

90

95

90

94

% Advanced

45

33

55

38

37

Number of students tested

47

39

42

42

35

Percent of total students tested

100

100

100

100

0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

100

91

78

90

86

% Advanced

22

44

20

43

Number of students tested

9

11

10

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 98 97 97 90 94
% Advanced 46 38 59 38 43
Number of students tested 46 34 39 39 34

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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